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Racial Disparities in Secondary School Suspension Rates
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Over-represented in discipline

Low Income students
Students in special education
Male students

African American females
Latino youth

Native American youth

LGBT youth and gender neconforming youth

(Anyon et al., 2014; Finn & Servoss, 2013; Kaufman et al., 2010; Losen et al., 2015; Losen & Martinez,
Poteat et al., 2016; Wallace et al., 2008)
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Framework for Increasing Equity in School Discipli

Z Preventingdiscipline disparities:
A Interveningwhen conflict occurs:

Z Preventing and intervening

Earlier versions presented in
Gregory, Bell, Pollock, (2014). Intervention Brief at
http://rtpcollaborative.indiana.edu/briefing -papers/
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Framework for Increasing Equity in School Disciplin

Z Preventingdiscipline disparities:
A Offer supportive relationships,

A Academic rigor,
A Culturally relevant and responsive teaching,

A Blasaware classrooms and respectful school
environments,

A Opportunities for learning and correcting behavior.

Earlier versions presented in
Gregory, Bell, Pollock, (2014). Intervention Brief at
http://rtpcollaborative.indiana.edu/briefing -papers/
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Framework for Increasing Equity in School Discipl

A Interveningwhen conflict occurs:
A Equity-oriented data inquiry,
A Problemsolving approaches,
A%l CACA OOl EAAo T £ UI OOE AT A
discipline incidents,
A Reintegrate students after conflict or long term absence.

Earlier versions presented in
Gregory, Bell, Pollock, (2014). Intervention Brief at
http://rtpcollaborative.indiana.edu/briefing -papers/
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Framework for Increasing Equity in School Discipl

Z Preventing and intervening:
Z Multi-tiered system of support.

Earlier versions presented in
Gregory, Bell, Pollock, (2014). Intervention Brief at
http://rtpcollaborative.indiana.edu/briefing -papers/



http://rtpcollaborative.indiana.edu/briefing-papers/
http://rtpcollaborative.indiana.edu/briefing-papers/
http://rtpcollaborative.indiana.edu/briefing-papers/

Framework for Increasing Equity in School Discipline

Z Preventingdiscipline disparities:
g Offer supportive relationships,
A Academic rigor,
A Culturally relevant and responsive teaching,
A Blasaware classrooms and respectful school environments,
A Opportunities for learning and correcting behavior.

A Interveningwhen conflict occurs:
A Equity-oriented data inquiry,
A Problemsolving approaches,
A%l CACA OOT EAA6 1T £ UI OOE AT A EAI
Incidents,
A Reintegrate students after conflict or long term absence.

¢ Preventlng and Intervenlng: Earlier versions presented in
E |\/IU|ti—tieI’ed System Of Support_ Gregory, Bell, Pollock, (2014). Intervention Brief at

http://rtpcollaborative.indiana.edu/briefing -papers/



http://rtpcollaborative.indiana.edu/briefing-papers/
http://rtpcollaborative.indiana.edu/briefing-papers/
http://rtpcollaborative.indiana.edu/briefing-papers/

Successful reform efforts hinge on
the quality of teacheistudent relationships.

Decadesf research has linked positive relationshi
with school staff to student outcomes.

See metaanalyses: CorneliugVhite, 2007Roorda, Koomen, Spil& Oort, 2011




Negativeinteractions with adultsan startin preschool

Racial and gender disparities in discipline start in preschool: SeeZBOffice of Civil Rights Data Collection (2016).
A First LookSee: http://www?2.ed.gov/about/offices/list/ocr/docs/2013-first-look.pdf)




Relationship gap

AT - AOUI AT A EECE OAE] leds @dre ahd resgefebm
their teachers relative to White students (Bottiani et al., 2014).

ZIn California middle schools, Hispanic and Black students Veselikelyto
report feeling really cared about by an adult at school (Voight, Hanson,
| 6- Al 1 AU O ! AAEAT UAT h woXYQds

ZHughes (2011) found that, across the elementary grades, teachers tend
report less warmthn their relationships with Black students compared to
their White students.

ZDiscipline gaps argreaterin schools in which students report less connec
to school adults (Anyon, Zhang & Hazel, 2016)




Pair and Share:

When you observe a teacher, what do you
seethat convinces you the teacher has

A
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Multi-faceted nature of positive relationships with students

ZAuthoritative teacherdalanceconsistent, fair, and caring treatmeategory &
Weinstein, 2008).




Multi-faceted nature of positive relationships with students

ZAuthoritative teachers balanceonsistent, fair, and caring treatmed@tegory &
Weinstein, 2008).

ZAccording to seldetermination theory, teachers offespportunities to demonstra
competency provideautonomy supporh U OA1 OET C OOOAAI
abilities (Deci & Ryan, 1985)

Gregory, A. & Korth, J. (2016). Teactstndent relationships and behavioral engagement in the classroom. In K. Wentz
Ramani (EdsHandbook of Social Influences in School Contexts:-&oetional, Motivation, and Cognitive Outcorfms 17
191).New York, NY: Taylor and Francis.




Multi-faceted nature of positive relationships with students

ZAuthoritative teachers balanceonsistent, fair, and caring treatmeategory & Weinstein, 20(

ZAccording to seldetermination theory, teachers offeppportunities to demo
competencyprovideautonomy suppoh U OAIl OET C OO
(Deci & Ryan, 1985)

ZCulturally responsive teachers:
g+1 1T x AAT OO OEAEO OOOAA]T OO86 AOI OOOAI
ZEngage in relevant discussioabout student experiences of inequality and marginaliz
gBuilttrustAU Al | 1 OT EAAOET ¢ Al Ol AAOOOAT AEI

Gregory, A. & Korth, J. (2016). Teaclstndent relationships and behavioral engagement in the classroom. In K. Wentzel & G
(Eds.)Handbook of Social Influences in School Contexts:-&oetdional, Motivation, and Cognitive Outcorfms178191).New Yor
NY: Taylor and Francis.




A culturally conscious and bias aware approach to
relationship building

AVhat might this mean?




Culturally consciouapproach to relationshipuilding

A _adsonBillings (2009) found that teachers who most
effectively engaged their Black male students in a
culturally responsive manner were thotdsat:

Zaffirmed and celebrated their culture,

gintegratedOOOA AT O0O6 | EAA AOGPAOE

Zcommunicatedhigh academic expectations while scaffoldin
rigorous academic work.




A recent study shows the need folas awareness

Z Teacherswere shown an office discipline referral for a student with two incidents of
misconduct (Okonofua & Eberhardt, 2015

Z They variedhe name of the disciplined student using stereotypically Black (Darnell or
Deshawn) or White (Greg or Jake) names.

Z Finding: After the second infraction, if the student name was stereotypically Black, the
teachers indicated the student should be disciplimadre severelythan if the student name
was stereotypically White.

Z Theyalso found that the more likely teachers were to think the student was Black, the m
likely they were to label the studentteoublemaker .




A culturally conscious anglas awareapproach to
relationship building




Biasawareapproach torelationshipbuilding
FAwareness that:

7ZRacism and negative stereotypes can contribute tc
punitive treatment of students of color

ZDeeplyingrained,culturally-boundnotions of
OADPPOI POEAOASd AAEAOEI O
interactions.




Food
Flags Festivals
Fashion Holidays Music

Performances Dances Games
Surface Culture Arts & Crafts Literature Language

Communication Styles ar
facial expressions gestures eye contact
personal space touching
4 body language tone of voice
{ handling and displaying of emotion

/.f' conversational patterns in different sodal situations
-

<" Notions of: Concepts of:
courtesy and manners self time pastand future
friendship leadership fairness and justice

~deanliness modesty beauty roles related to age, sex, class, family, etc.

Attitudes toward:
elders adolescents dependents
rule expectations work authority
cooperation vs. competition
relationships with animals age sin death

Approaches to:
religion courtship marriage raising children
dedision-making problem-solving

Hall, E. T. (1976,
1989).Beyond
Culture NY: Anchor
Books Editions.




Teacher professional development to foster a
culturally conscious and bias aware approach to
relationship building




Creating Opportunities through Relationsii{pOR)

BE AWARE
OF ONE'S OWN AND OTHERS’
BELIEFS,
PERCEPTIONS,
KNOWLEDGE,
& FEELINGS

(& Jp. |

R VR ENGAGED CONNECT THROUGH T
THE CLASSROOM TEACHERS  RELATIONSHIPS STUDENTS
OBSERVE

ONE’S CLASSROOM

INTERACTIONS
OBJECTIVELY

Developed at the Center for the Advanced Study of Teaching and Learning (CASTL),
University ofVirginia;
Supportedby Atlantic Philanthropies and the William T. Grant Foundation.




COR PD can be found online
Just set up an account and you are ready to go!

Www.corclassrooms.org




Creating Opportunities through RelationsipOR)
Five interactive orline modules (K8™" grade)

Module 1: The Power of Relationships

Module 2: Recognizing and Understanding Our Own Lenses
Practical Strategies for Increasing Awareness

Module 3: Interactions that Promote Safety and Happiness
Module 4: Interactions that Promote Feeling Capable and Valued

Module 5: Interactions that Promote Engagement in Learning




Creating Opportunities through RelationsipOR)

BE AWARE
OF ONE'S OWN AND OTHERS’
BELIEFS,
PERCEPTIONS,
KNOWLEDGE,
& FEELINGS

o § &4

NTERACT

EFFECTIVELY IN ENGAGED CONNECT THROUGH ENGAGED

THE CLASSROOM TEACHERS RELATIONSHIPS STUDENTS
OBSERVE

ONE’'S CLASSROOM

INTERACTIONS
OBJECTIVELY
\___4




Building Relationships: Interactions

INTERACT

EFFECTIVELY WITH STUDENTS RELATIONSHIPS

N’

WWW.corclassrooms.oro



Building Relationships: Observing

OBSERVE
INTERACTIONS OBJECTIVELY

WWW.corclassrooms.oro



Building Relationships: Being Aware

Our thoughts, feelings, and
perceptions influence how we:

BE AWARE Vo e React in the moment

OF OWN AND OTHERS' g
BELIEFS & FEELINGS RELATIONSHIPS * Observe and interpret the

" / behavior of others

e Act in future situations

This is natural!

WWW.corclassrooms.oro



PREVIOUS FUTURE
EXPERIENCES L — EXPERIENCES

BELIEFS,

PERCEPTIONS
& FEELINGS
ey

At times, assumptions lead to tainted observations anc
WWW.COrclassrooms.org negative interactions.




Interaction of Relationship Building
Components

Relationship
makes a difference

BE AWARE
OF OWN AND OTHERS'
BELEFS & FEEUNGS

@ OBSERVE
. NTIRACTIONS OBECTIVELY

-

RELATIONSHIPS

W’

WWW.corclassrooms.oro

Damaged /Stunted
relationship

.

RELATIONSHIPS

N’
Misjudged situation/
Reacted too quickly

BE AWARE
OF OWNAND OTHERS'
BELESS & FEELINGS

g OBSERVE
‘ INTERACTIONS OBECTIVELY

INTERACT
EFFECTIVILY WITH STUDENTS







Consider these questions:

OBSERVE What does the teacher in
INTERACTIONS

OBJECTIVELY this scenario observe?

How does this teacher How does this teacher

BE AWARE interpret what she sees? NTERACT — react & interact with the
I & [ 7. '.$ [4(%236

EFFECTIVELY WITH 2
BELIEFS & FEELINGS i student ¢

How could her prior
beliefs be influencing
her interpretation?

How mightall the COR Elementsffect their relationship?




Positive
Interactions

Negative
Interactions

Off-task, Inattentive
Behavior

BE AWARE

| & [ 7. ! .$ [4(%238
BELIEFS & FEELINGS

OBSERVE

INTERACTIONS

INTERACT OBJECTIVELY

EFFECTIVELY WITH
STUDENTS

How aware are you of what's
affecting your observations, beliefs,
perceptions, and interactions?




Creating Opportunities through RelationsipOR)
Five interactive orline modules (K8™" grade)

Module 1: The Power of Relationships

Module 2: Recognizing and Understanding Our Own Lenses
Practical Strategies for Increasing Awareness

Module 3: Interactions that Promote Safety and Happiness
Module 4: Interactions that Promote Feeling Capable and Valued

Module 5: Interactions that Promote Engagement in Learning




Module 2, Activity 1

UNDERSTANDING THE INFLUE
OF BELIEFS AND AWARENESS
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Mental shortcuts that help us know:
AWhat to expect
AWhat 6s expect

Help you know how to act & what
to expect




BELIEFS
OUTSIDE OUR
AWARENESS

Knowing we can have Sometimes hidden,
hidden, harmful beliefs harmful beliefs contradict
can be upsetting. our known values.




BELIEFS BELIEFS

OUTSIDE OUR  mmmd- WITHIN OUR
AWARENESS AWARENESS

We can increase our
awareness.




Harmful Beliefs:

BELIEFS,
PERCEPTIONS
& FEELINGS

People can hold harmful beliefs
about any number of things.

Gender
Language Proficiency

Clothing

Race

Ethnicity
Family History
Neighborhood

...and more!




What kinds of negative stereotypes may be
affecting educators and their beliefs about
students at your school?

Sample response:

ZAt my school, we have a lot of recent immigrants. | am concerned
that people make assumptions about students who are struggling
with English as a second language. They assume they are not very
smart. But, in reality, the students are simply learning a new
language and they have outstanding capacities for high level

thinking.




Making Assumptions

Expect certain behaviors

s [Put students on
"watch list"

Aspects of a student's identity can
change how educators see them

S —




Example: Assumptions Based on
Gang Affiliation

Juail, Teacher

* Teachers make assumptions
about students based on their
gang affiliation
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And it becomes very challenging because they have

another life that for whatever reason they feel the neec
to E)Ln these gangs and to feel a sense of community C
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Saggy Pants are Just Saggy Pants

- Fashion expressions

L "

{

| Abilities or values

N

Dr. Eddie Fergus

* Misperceptions can arise
around how students dress




CWR . :
- Reflection used In COR

Please take a momertb reflect:
ZZ EAO OUPAO 1T £ O1 ObPIT EAI
your schools or districts keep Iin their minds?

ANVhat types of student or parent dress or presentation Is

challenging for you to understandRor example, saggy
pants, short skirts, oversized clothinglternativehairstyles).

ZDescribe how these perceptions could impact how you
Interact with students or parents.
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ZBut the concern becomes how expressions like sagging pan
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Eddie Fergus continues:

-
A
B

ZAnd kids are very cognizant of (which) teachers they are
feeling really wants them to do well, and is putting a
great deal of effort in terms of their own success.

N nm Vo
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Practical strategies for
Increasing awareness

Being Mindful in the Moment

Observing Objectively

»  Taking Your Student's Perspective

Recognizing Ruts




Practical strategies for
Increasing awareness

Observing Objectively

Making accurate, objective
observations is a skill




Selective Attention

What we're BELIEFS,

looking for PERCEPTIONS
& FEELINGS




Objective versus Subjective
Observations

Negative
behaviors




