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Racial Disparities in Secondary School Suspension Rates 
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3ÏÕÒÃÅȡ $ÁÔÁ ÆÒÏÍ ÔÈÅ 5Ȣ3Ȣ $ÅÐÁÒÔÍÅÎÔ ÏÆ %ÄÕÃÁÔÉÏÎȭÓ ΨΦΦί-10 Civil Rights Data Collection. Figure from Losen, D. & 
Martinez, T. (2013) Out of School & Off Track: The overuse of Suspensions in American Middle and High Schools.  

* Based on non-duplicated student counts.  



Over-represented in discipline 
 Low income students 

Students in special education  

Male students 

African American females 

Latino youth 

Native American youth  

LGBT youth and gender non-conforming youth 

(Anyon et al., 2014; Finn & Servoss, 2013; Kaufman et al., 2010; Losen et al., 2015; Losen & Martinez, 2013; 
Poteat et al., 2016; Wallace et al., 2008)  





Framework for Increasing Equity in School Discipline 
 

Ɇ Preventing discipline disparities: 

Å Intervening when conflict occurs:  

ɆPreventing and intervening:  
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Framework for Increasing Equity in School Discipline 
 

Ɇ Preventing discipline disparities: 

Å Offer supportive relationships,  

Å Academic rigor,  

Å Culturally relevant and responsive teaching,  

Å Bias-aware classrooms and respectful school 
environments, 

Å Opportunities for learning and correcting behavior. 
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Framework for Increasing Equity in School Discipline 
 

Å Intervening when conflict occurs:  

Å Equity-oriented data inquiry, 

Å Problem-solving approaches, 

Å %ÎÇÁÇÅ ȰÖÏÉÃÅȱ ÏÆ ÙÏÕÔÈ ÁÎÄ ÆÁÍÉÌÉÅÓ ÔÏ ÁÄÄÒÅÓÓ 
discipline incidents,  

Å Reintegrate students after conflict or long term absence.  
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Framework for Increasing Equity in School Discipline 
 

Ɇ Preventing and intervening:  

Ɇ Multi-tiered system of support. 

Earlier versions presented in  
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Successful reform efforts hinge on  
the quality of teacher-student relationships. 

 
Decades of research has linked positive relationships  

with school staff to student outcomes. 
 

 

 

 

 

See meta-analyses: Cornelius-White, 2007; Roorda, Koomen, Spilt, & Oort, 2011 



Negative interactions with adults can start in preschool 

Racial and gender disparities in discipline start in preschool: See 2013-2014 Office of Civil Rights Data Collection (2016).  
A First Look. See: http://www2.ed.gov/about/offices/list/ocr/docs/2013-14-first-look.pdf) 
 



Relationship gap 
 
 
Å)Î -ÁÒÙÌÁÎÄ ÈÉÇÈ ÓÃÈÏÏÌÓȟ "ÌÁÃË ÓÔÕÄÅÎÔÓȭ ÒÅÐÏÒÔÅÄ less  care and respect from 
their teachers relative to White students (Bottiani et al., 2014).  

 

ɆIn California middle schools, Hispanic and Black students were less likely to 
report feeling really cared about by an adult at school (Voight, Hanson, 
/ȭ-ÁÌÌÅÙ Ǫ !ÄÅËÁÎÙÅÌȟ ΨΦΧΫɊȢ  

 

ɆHughes (2011) found that, across the elementary grades, teachers tend to 
report less warmth in their relationships with Black students compared to 
their White students. 

 

ɆDiscipline gaps are greater in schools in which students report less connection 
to school adults (Anyon, Zhang & Hazel, 2016) 

 



Pair and Share: 

When you observe a teacher, what do you 
see that convinces you the teacher has 
ȰÇÏÏÄ ÒÅÌÁÔÉÏÎÓÈÉÐÓȱ ×ÉÔÈ ÓÔÕÄÅÎÔÓȩ 

 

 



Multi-faceted nature of positive relationships with students 
 

ɆAuthoritative teachers balance consistent, fair, and caring treatment (Gregory & 
Weinstein, 2008).  

 
 

 

 

 

 

 

 

 



ɆAuthoritative teachers balance consistent, fair, and caring treatment (Gregory & 
Weinstein, 2008).  

 

ɆAccording to self-determination theory, teachers offer opportunities to demonstrate 
competency; provide autonomy support ÂÙ ÖÁÌÕÉÎÇ ÓÔÕÄÅÎÔÓȭ ÆÅÅÌÉÎÇÓ ÁÎÄ ÌÅÁÄÅÒÓÈÉÐ 
abilities (Deci & Ryan, 1985) 

 
 

 

 

Gregory, A. & Korth, J. (2016). Teacher-student relationships and behavioral engagement in the classroom. In K. Wentzel & G. 
Ramani (Eds.) Handbook of Social Influences in School Contexts: Social-Emotional, Motivation, and Cognitive Outcomes (pp.178-
191). New York, NY: Taylor and Francis.  

 

Multi-faceted nature of positive relationships with students 
 



ɆAuthoritative teachers balance consistent, fair, and caring treatment (Gregory & Weinstein, 2008).  

 

ɆAccording to self-determination theory, teachers offer opportunities to demonstrate 
competency; provide autonomy support ÂÙ ÖÁÌÕÉÎÇ ÓÔÕÄÅÎÔÓȭ ÆÅÅÌÉÎÇÓ ÁÎÄ ÌÅÁÄÅÒÓÈÉÐ ÁÂÉÌÉÔÉÅÓ 
(Deci & Ryan, 1985) 

 

ɆCulturally responsive teachers: 
Ɇ+ÎÏ× ÁÂÏÕÔ ÔÈÅÉÒ ÓÔÕÄÅÎÔÓȭ ÃÕÌÔÕÒÁÌ ÁÎÄ ÓÏÃÉÁÌ ÈÉÓÔÏÒÙ, 

ɆEngage in relevant discussions about student experiences of inequality and marginalization  

ɆBuilt trust ÂÙ ÃÏÍÍÕÎÉÃÁÔÉÎÇ ÁÎ ÕÎÄÅÒÓÔÁÎÄÉÎÇ ÁÂÏÕÔ ÓÔÕÄÅÎÔÓȭ ÌÉÖÅÄ ÒÅÁÌÉÔÉÅÓ ɉ'ÁÙȟ ΨΦΧΦɊȢ  
 

Gregory, A. & Korth, J. (2016). Teacher-student relationships and behavioral engagement in the classroom. In K. Wentzel & G. Ramani 
(Eds.) Handbook of Social Influences in School Contexts: Social-Emotional, Motivation, and Cognitive Outcomes (pp.178-191). New York, 
NY: Taylor and Francis.  

 

Multi-faceted nature of positive relationships with students 
 



A culturally conscious and bias aware approach to 
relationship building 

 

ɆWhat might this mean?  



Culturally conscious approach to relationship building 

ɆLadson-Billings (2009) found that teachers who most 
effectively engaged their Black male students in a 
culturally responsive manner were those that: 

 
Ɇ affirmed and celebrated their culture,  

Ɇ integrated ÓÔÕÄÅÎÔÓȭ ÌÉÆÅ ÅØÐÅÒÉÅÎÃÅÓ ÉÎÔÏ ÔÈÅ ÃÕÒÒÉÃÕÌÕÍȟ  

Ɇcommunicated high academic expectations while scaffolding 
rigorous academic work.  



A recent study shows the need for bias awareness 
 

ɆTeachers were shown an office discipline referral for a student with two incidents of 
misconduct (Okonofua & Eberhardt, 2015). 

 

ɆThey varied the name of the disciplined student using stereotypically Black (Darnell or 
Deshawn) or White (Greg or Jake) names.  

 

ɆFinding: After the second infraction, if the student name was stereotypically Black, the 
teachers indicated the student should be disciplined more severely than if the student name 
was stereotypically White.  

 

ɆThey also found that the more likely teachers were to think the student was Black, the more 
likely they were to label the student a troublemaker .  



A culturally conscious and bias aware approach to 
relationship building 

 



Bias aware approach to relationship building 

ɆAwareness that: 

ɆRacism and negative stereotypes can contribute to 
punitive treatment of students of color 

ɆDeeply ingrained, culturally-bound notions of 
ȰÁÐÐÒÏÐÒÉÁÔÅȱ ÂÅÈÁÖÉÏÒ ÍÁÙ ÉÍÐÁÃÔ ÅÖÅÒÙÄÁÙ 
interactions.  

 



Hall, E. T. (1976, 
1989). Beyond 
Culture. NY: Anchor 
Books Editions.  
 



Teacher professional development to foster a 
culturally conscious and bias aware approach to  

relationship building 



Creating Opportunities through Relationships (COR) 
 

Developed at the Center for the Advanced Study of Teaching and Learning (CASTL), 
University of Virginia;  
Supported by Atlantic Philanthropies and the William T. Grant Foundation.  
 
 



COR PD can be found online  
Just set up an account and you are ready to go! 

 

www.corclassrooms.org 



Creating Opportunities through Relationships (COR) 
Five interactive on-line modules (K-8th grade) 

Module 1: The Power of Relationships 
 
Module 2: Recognizing and Understanding Our Own Lenses 
                         Practical Strategies for Increasing Awareness 
 
Module 3: Interactions that Promote Safety and Happiness 
 
Module 4: Interactions that Promote Feeling Capable and  Valued 
 
Module 5: Interactions that Promote Engagement in Learning 



Creating Opportunities through Relationships (COR) 
 



Building Relationships: Interactions 

www.corclassrooms.org 



Building Relationships: Observing 

www.corclassrooms.org 



Building Relationships: Being Aware 

www.corclassrooms.org 



www.corclassrooms.org 



Interaction of Relationship Building 
Components 

www.corclassrooms.org 





OBSERVE 
INTERACTIONS 
OBJECTIVELY 

BE AWARE  
/& /7. !.$ /4(%23ȭ 
BELIEFS & FEELINGS 

INTERACT 
EFFECTIVELY WITH 

STUDENTS 

How might all the COR Elements affect their relationship?   



BE AWARE 
/& /7. !.$ /4(%23ȭ 
BELIEFS & FEELINGS 

INTERACT 
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STUDENTS 

OBSERVE 
INTERACTIONS 
OBJECTIVELY 



Creating Opportunities through Relationships (COR) 
Five interactive on-line modules (K-8th grade) 

Module 1: The Power of Relationships 
 
Module 2: Recognizing and Understanding Our Own Lenses 
                         Practical Strategies for Increasing Awareness 
 
Module 3: Interactions that Promote Safety and Happiness 
 
Module 4: Interactions that Promote Feeling Capable and  Valued 
 
Module 5: Interactions that Promote Engagement in Learning 



 
 

Module 2, Activity 1 

UNDERSTANDING THE INFLUENCE 
OF BELIEFS AND AWARENESS 

 



"ÅÌÉÅÆÓȟ 0ÅÒÃÅÐÔÉÏÎÓȟ ÁÎÄ &ÅÅÌÉÎÇÓ ÁÒÅȣ 

Mental shortcuts that help us know: 

ÅWhat to expect 

ÅWhatôs expected of us 

 

Help you know how to act & what 

to expect 







Harmful Beliefs:  
 



What kinds of negative stereotypes may be 
affecting educators and their beliefs about 
students at your school?  

Sample response:  

ɆAt my school, we have a lot of recent immigrants. I am concerned 

that people make assumptions about students who are struggling 

with English as a second language. They assume they are not very 

smart. But, in reality, the students are simply learning a new 

language and they have outstanding capacities for high level 

thinking.  

 



Making Assumptions 



Example: Assumptions Based on  
Gang Affiliation 



4ÅÁÃÈÅÒ ÄÉÓÃÕÓÓÅÓ Ȱ×ÁÔÃÈ ÌÉÓÔÓȱ ÁÔ ÈÅÒ ÓÃÈÏÏÌȡ 

Ȱ) ÔÈÉÎË ÔÈÅ ×ÁÔÃÈ ÌÉÓÔ ÆÏÒ ÍÅȟ ÉÎ ÍÙ ÅØÐÅÒÉÅÎÃÅ ÁÓ Á 
teacher, would be those students who were involved in 
ÇÁÎÇÓȢ !ÎÄ ÅÖÅÒÙÏÎÅ ÉÎ ÔÈÅ ÂÕÉÌÄÉÎÇ ËÎÅ× ȣ ÔÈÅÙ ×ÅÒÅ 
ÉÎÉÔÉÁÔÅÄ ÉÎÔÏ ÔÈÅ ÇÁÎÇȣÙÏÕ ÃÁÎ ÔÅÌÌ ÔÈÅÙ ×ÅÒÅ ÉÎÉÔÉÁÔÅÄ 
ÁÎÄȟ ÙÏÕ ËÎÏ×ȟ ÂÁÔÔÅÒÅÄ ÔÏ ÓÏÍÅ ÄÅÇÒÅÅȣ 

 

And it becomes very challenging because they have 
another life that for whatever reason they feel the need 
to join these gangs and to feel a sense of community or a 
ÓÅÎÓÅ ÏÆ ÓÕÐÐÏÒÔȟ Á ÓÅÎÓÅ ÏÆ ÐÒÏÔÅÃÔÉÏÎȣ 

 
 

 



4ÅÁÃÈÅÒ ÄÉÓÃÕÓÓÅÓ Ȱ×ÁÔÃÈ ÌÉÓÔÓȱ ÁÔ ÈÅÒ ÓÃÈÏÏÌȡ 

ȣÁÌÔÈÏÕÇÈ ÙÏÕȭÒÅ ÄÏÉÎÇ ÁÄÕÌÔ ÔÈÉÎÇÓ ÁÎÄ ÙÏÕÒ ÍÉÎÄ ÉÓ ÏÎ ÁÄÕÌÔ 
things, you still have to see them as a child who is 13 or 12, 
×ÈÏ ÎÅÅÄÓ ÔÈÁÔ ÓÕÐÐÏÒÔȟ ×ÈÏ ÎÅÅÄÓ ÔÈÁÔ ÉÎÓÔÒÕÃÔÉÏÎȣ 

ȣ) ÆÏÕÎÄ Á ÌÏÔ ÏÆ ÔÉÍÅÓȟ ÔÈÅÓÅ ËÉÄÓ ÁÒÅ ÅØÔÒÅÍÅÌÙ ÉÎÔÅÌÌÉÇÅÎÔȢ 
"ÕÔȟ ÔÈÅ ÓÔÉÇÍÁÓȣÂÅÉÎÇ ÐÕÔ ÉÎÔÏ ÃÅÒÔÁÉÎ ÃÁÔÅÇÏÒÉÅÓȟ ÔÈÅ 
ÔÅÁÃÈÅÒÓ ÓÏÍÅÔÉÍÅÓ ÈÁÖÅ Á ÂÉÁÓ ×ÈÅÒÅ ÔÈÅÙ ÄÏÎȭÔ ÅÖÅÎ ÐÕÌÌ 
ÔÈÅÍ ÉÎ ÏÒȣÔÒÙ ÔÏ ÔÁÐ ÉÎÔÏ ÔÈÅÉÒ ÌÅÁÒÎÉÎÇȢ  

)ÔȭÓ ÍÏÒÅ ÌÉËÅȟ Ȱ/È ÙÏÕȭÒÅ Á ÇÁÎÇ ÍÅÍÂÅÒȟ ÙÏÕ ÄÏ ÂÁÄ ÔÈÉÎÇÓȟ 
)ȭÖÅ ÈÅÁÒÄ ÂÁÄ ÔÈÉÎÇÓ ÁÂÏÕÔ ÙÏÕȟ ÏÒ ÙÏÕÒ ÆÁÍÉÌÙȭȣȱ  

-Juail Goode 

 



Saggy Pants are Just Saggy Pants 



 
Reflection used in COR 
Please take a moment to reflect: 
 

Ɇ7ÈÁÔ ÔÙÐÅÓ ÏÆ ÕÎÓÐÏËÅÎ Ȱ×ÁÔÃÈ ÌÉÓÔÓȱ ÍÉÇÈÔ ÅÄÕÃÁÔÏÒÓ ÉÎ 
your schools or districts keep in their minds?  

ɆWhat types of student or parent dress or presentation is 
challenging for you to understand? (For example, saggy 
pants, short skirts, oversized clothing, alternative hairstyles). 

ɆDescribe how these perceptions could impact how you 
interact with students or parents.  



Dr. Eddie Fergus notes in an interview: 

ɆȰ/ÎÅ ÏÆ ÔÈÅ ÔÈÉÎÇÓ )ȭÍ ÔÉÒÅÄ ÏÆ ÔÅÁÃÈÅÒÓ ÔÁÌËÉÎÇ ÁÂÏÕÔ ÉÓȣÔÈÅ ËÉÄÓ 
ÓÁÇÇÉÎÇ ÔÈÅÉÒ ÐÁÎÔÓȢ !ÎÄ )ȭÍ ÌÉËÅȟ Ȭ9ÅÓȟ ) ÇÅÔ ÔÈÁÔ ÉÔ ÍÁÙ ÂÅ 
ÄÉÓÒÕÐÔÉÖÅ ÆÏÒ ÙÏÕÒ Ï×Î ÐÓÙÃÈÅȣÉÎ ÔÅÒÍÓ ÏÆ ËÉÄÓ ÓÁÇÇÉÎÇ ÔÈÅÉÒ 
ÐÁÎÔÓȢȭ "ÕÔ ÉÔȭÓ ÁÌÓÏ Á ÒÅÐÒÅÓÅÎÔÁÔÉÏÎ ÏÆ ÈÏ× ËÉÄÓ ÁÒÅ ÅØÐÒÅÓÓÉÎÇ 
their youth culture.  

 

ɆBut the concern becomes how expressions like sagging pants 
ÈÁÖÅ ÂÅÅÎ ÒÁÃÉÁÌÉÚÅÄȣÎÏÔ ÏÎÌÙ ÒÁÃÉÁÌÉÚÅÄ ÆÏÒ "ÌÁÃË ÂÏÄÉÅÓȟ ÂÕÔ 
ÁÌÓÏ ÔÈÁÔ ÉÔ ÓÉÇÎÁÌÓ ÔÈÉÓ ÉÄÅÁ ÔÈÁÔ ÔÈÅÙȭÒÅ ÎÏÔ ÖÁÌÕÉÎÇ ÅÄÕÃÁÔÉÏÎȢ 
4ÈÁÔ ÔÈÅÙ ÃÁÎȭÔ ÅÖÅÎ ÓÈÏ× ÕÐ ÔÏ ÓÃÈÏÏÌ ÌÏÏËÉÎÇ ÓÅÒÉÏÕÓȟ ÙÏÕ 
ËÎÏ×ȟ ÔÏ ÃÏÍÅ ÔÏ ÂÅ ÅÄÕÃÁÔÅÄȢȱ 

 



Dr. Eddie Fergus continues: 

ɆȰ7ÈÁÔ ÅÎÄÓ ÕÐ ÏÃÃÕÒÒÉÎÇȣÔÈÅ ÐÅÒÃÅÐÔÉÏÎ ÏÆ ÔÈÅ ÓÁÇÇÉÎÇ 
ÐÁÎÔÓ ÌÅÁÄÉÎÇ ÔÏ ÎÏÔ ÖÁÌÕÉÎÇ ÅÄÕÃÁÔÉÏÎ ÉÓȟ Ȭ)ȭÍ ÎÏÔ ÇÏÎÎÁ 
ÐÕÔ ÁÓ ÍÕÃÈ ÅÆÆÏÒÔ ÉÎÔÏ ÔÈÉÓ ËÉÄȢȭ 

Ɇ And kids are very cognizant of (which) teachers they are 
feeling really wants them to do well, and is putting a 
great deal of effort in terms of their own success.  

Ɇ"ÕÔ ÉÔȭÓ ÁÌÌ ÐÒÅÄÉÃÁÔÅÄ ÏÎ ÔÈÅ ÁÓÓÕÍÐÔÉÏÎ ÏÆ ÔÈÁÔ 
ÐÁÒÔÉÃÕÌÁÒ ÁÅÓÔÈÅÔÉÃȣȱȢ  







Selective Attention 



Objective versus Subjective 
Observations 


