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Workshop In5 parts

APart 1: Overview of national issues in school discipline. We will discuss contributors
school disciplinalisparities

APart 2: Strengthening relationships and building community as prevention
APart 3: ProblemSolving approaches to discipline
APart 4: Policy reform: Syracuse District Student Code of Conduct Character and Sup

APart 5: Gettingstarting, building momentum, and anticipatingbstacles
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Introductions and opportunities fonetworking

Raise your hand (or write on your name tag) if you are engaged (or starting)
school discipline reforms that include the following:

A Positive Behavioral Intervention Supports (PBIS)

A Restorative practices/justice

A School discipline policy reform (changing codes of conduct).
A Cultural responsiveness/relevance/competence training

A lnnovative social and emotional learning programming

A Now, raise your hand if you think any of these initiatives have a intentional
focus on increasing equity in school discipline?




2013-14 CROC DATA HIGHLIGHTS: A FIRST LOOK'

K-12 Students with one or more suspensions
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Over-represented in discipline

Low Income students

Sample studyIn 20112012 Denver data, low income students were over twc
times more likely to be issued a discipline referral, accounting for race, gent
and disability status (Anyon et al., 2014).

Students In special education

Sample study In 20142012nationaldata, schoolsuspend students with
_ disabilities at rates that are typically two to three times higher than for their
~ non-disabled peers.(Losen et al., 2015)




Over-represented in discipline

Male students

Sample studyAcrossa K12 sample, males receivé&itimesmore referrals
for behavior and22% more referrals for attendance than females (Kaufmar
et al., 2010).

African American females

Sample studyin 2009, the average national suspension rate for Black
females wasl3% 5% higher than the national average for all students and
_comparable to the suspension rate of Latino males (Losen & Martinez).20




Over-represented in discipline

Latino youth

Sample study: Latind 0" graders werdwice as likely as White students to be issued an-ofit
school suspension. Findings accounted for studemd teachefreported misbehavior (Finn &
Servoss, 2013

Native American youth

Sample studyin a national sample, Native American boys weretiimés as likely as White boys
andNative American girls were 2.0 timess likely as White girls to have been sent to the offare
a discipline incident (Wallace et al., 2008).

LGBT youth and gender norconforming youth

~ Samplestudy:In large high school sample, LGBQ youth were over 2 times more likely to be
uspended and 9 times more likely to be involved in the JJ system (Poteat et al., 2016).




Why are racial
disparitiesin school
discipline aacial
justiceissue?




A of Black students

Differential Selectiorof Black students

. /Differential Accesso Restorative, Supportive,
o HighQuality schooling

_




So, what does this mean?

Comparing similar Black and White students in similar
schools, Black students still 2.46 X more likely to be
suspended.
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Black versus White students odds

- 6th to 12th gradesin Kentucky over threeyears (Morris & Perry, 2016)
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OddsaBlack student was suspended

Black versus White students odds

- 6th to 12th gradesin Kentucky over threeyears (Morris & Perry, 2016)



Oddsa Blackstudent wassuspended
(accounting for school level effects)

Black versus White students odds

1 gradesin Kentucky over threeyears (Morris & Perry, 2016)

-~



Oddsa Blackstudent was suspended
(accounting for school effects,
student SES, gender, special ed status, family structure)
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2.80 times

Black versus White students odds

6thto gradesin Kentucky over threeyears (Morris & Perry, 2016)
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Odds a Black student was suspended
(accounting for school effectstudentSES, gender,
special edstatus, family structure)

Black versus White students odds

- 6th to 12th gradesin Kentucky over threeyears (Morris & Perry, 2016)



Black studentsare 2.46times more likely to be suspended

Black versus White students odds

th gradesin Kentucky over threeyears (Morris & Perry, 2016)




Reference slideDifferential processing replicated In
numerous studies!

A statewide longitudinal study

ARigorously examined the link between

BRE/~KING race and discipline.

SCHOOLS RULES:

Y
S d S nd Juvenile Justice Involvem nt

Alsolate the effects of race controlling for
83 risk factors.

A(Multivariate methodologies make it
possibleto isolate the effect of a single
factor, while holding the remainder of
the factors statistically constany




AAccounting for 83 different

BREZAKING variables and compared to
BEHODISH e otherwise identical White and
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students had 81 percent higher
likelihoodof a school discretionary
discipline action




Reference slideMorris & Perry (2016) study:
A Sample: 6th to 12th %r)aders in Kentucky over I
e s Bl :§ January 2016 OO0

three years 2008-20

A Analyses:Accountedfor school effects, student The Punishment Gap: School Suspension

SES;, genderspecialed. status, familystructure. and Racial Disparities in Achievement

— )
Edward W. Morris™ and Brea L. Perry

University of Kentucky and “Indiana University

A Finding: Comparingsimilar Black and White
students in similar schools, Black students were
more likely to be suspended

ABSTRACT

While scholars have studied the ractal “achievement gap” for several decades, the mecha-

nisms that produce this gap remain unclear, In this article, we propose that school discipline

is a crucial, but under-examined, factor in achievement differences by race. Using a Large hi-

erarchical and longitudinal data set comprised of student and school records, we examine

c c o 5 c the impact of student suspension rates on racial differences in reading and math achieve-

A Oth er Stu d [SI) h ad Simil I ar fl n d I ng S Wh en ment. This analysis—the first of its kind—reveals that school suspensions account for ap

accou ntl n? fo r reasons fo I d ISCI I Ine refe rr‘al an d proximately one-fifth of black-white differences in school performance. The findings suggest

. that exclusionary school punishment hinders academic growth and contributes to racial dis

nu m ber 0 referral ) (e - g "y Any a-I "y 20 14 ’ parites in achievement, We conclude by discussing the implications for racial inequality in
Skiba et al., 2014).




/Differential Processingf Black students

A of Black students

. /Differential Accesso Restorative, Supportive,
o HighQuality schooling
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Comparing IncidenCategories foiBlackand White Students

m White

20,033 m Black From 308 Virginian high
schoolsn 201602011
with overall enrollment:
24% Black, 56% White

20000 A

15000 -
Heilburn A., Cornell, D.
& Lovegrove, P. (2015).
Principalattitudes
regarding zero tolerance
and racial disparities in
school suspensions.
Psychologyn the
schools, 52488-498
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Thc Crimi-i'nfélizalion
of Black Girls in Schools -

MONIQUE W. MORRIS
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gender and race oppression.




/Differential Processingf Black students

Differential Selectiorof Black students

,8 to Restorative, Supportive,
o HighQuality schooling

.




In 294secondaryschools, Paynand Welch (2015pund:



http://dx.doi.org/10.1177/0044118X12473125

Reference slide:
School racial composition places students at risk for suspension

ASkibaand coIIeaﬁueS (2014éxkamined individuastudent records from 20G7

2008 In 1720 schools.

APercentageof Black enrollment was among ths of
whether a student receivedut-of-school suspension versusschool
suspension.

AQhe Xlze of. the co trib Black enrollment was only s Iightl\jl’less, than
OE A A

utign of,
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' (Also seeGregory, Comellg Fan, 2010; Welch & Payne, 2010)




The urgency




AExclusionary discipline linked to:
AReduced achievement
Alncreased risk for dropout
Alncreased contact with police and juvenile justice systernr
ARise in antisocial behavior




Statewide sample of ® graders followed over time:

yd

Eachadditional suspension furthedecreasedd OOOA AT O6 O |
of graduatinghigh school by20%

High School Graduation
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processing, selectiorgccess requirenultiple entry points
for transformation
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Framework for increasing equity in school discipline

A discipline disparities
A when conflict occurs

- and

Earlier versions presented in Gregory, Bell, & Pollock (2014).Intervention Brief retrieved from http ://rtpcollaborative.indiana.edu/briefing -papers/

30


http://rtpcollaborative.indiana.edu/briefing-papers/
http://rtpcollaborative.indiana.edu/briefing-papers/
http://rtpcollaborative.indiana.edu/briefing-papers/
http://rtpcollaborative.indiana.edu/briefing-papers/
http://rtpcollaborative.indiana.edu/briefing-papers/

Framework forincreasing equityin school discipline
discipline disparities
A Offer supportive relationships
A Academic rigor
A Culturally relevant and responsive teaching
A Bias-aware classrooms and respectful school environments

A Opportunities for learning and correcting behavior

Earlier versions presented in Gregory, Bell, & Pollock, (2014).Intervention Brief retrieved from http ://rtpcollaborative.indiana.edu/briefing -papers/
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Framework forincreasing equityin school discipline

when conflict occurs :
A Equity -oriented data inquiry
A Problem-solving approaches
A$OT ETIT w?2YOPEIT 2 wOl waoduUT weOEuwI E
Incidents

A Reintegrate students after conflict or long-term absence

Earlier versions presented in Gregory, Bell, & Pollock, (2014).Intervention Brief retrieved from http ://rtpcollaborative.indiana.edu/briefing -papers/
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Framework forincreasing equityin schooldiscipline

A Multi -tiered system of support

Earlier versions presented in Gregory, Bell, & Pollock, (2014).Intervention Brief retrieved from http ://rtpcollaborative.indiana.edu/briefing -papers/
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Questions thus far?




Part 2: Starting with prevention

2a. Strengthemelationships and Build Community



For many students, negative interactions with adults start in preschool

\

Racial and gender disparities in discipline start in preschool2@E@2014 Office of Civil Rights Data Collection (2016).
A First LookSee: http://www2.ed.gov/about/offices/list/ocr/docs/20134-first-look.pdf)

PP



Relationshimap

A In California middle schools, Hispanic and Black students were |ess likely to report
feeling really cared about by an adult at school. (Voight et al., 2015)

A In Maryland high schools, Black students reported less care and respecfrom their
teachers relative to White students. (Bottiani et al, 2014

A In elementary grades, teachers reportedless warmth in their relationships with
Black students compared with White students. (Hughes, 2011)

In one study, discipline gaps were greater in schools in
which students report lessconnection to school adults.

(Anyon, Zhang, & Hazel, 2016)

37



Teachers speak of how relationships matter:

A 26wl EYI WEwWI EUEWUDOI wUTI POOBPOT 6 UOwWUXxI1 EPI PEEOOa
feel so much of it is based on the effect of the relationship of teacher and student and just kind of

seeing them as human being® ¢ndividuating)

A Two teachers spoke about their success at eliciting cooperation from two of their Black students
Pl OWEUI wxi UEI PYlI EwEawOUl I UwUI EET 1 UUWEUWEIT I PEO
EEOUUwWI POWEOEWPEOUUWUT | wET UU wi el (@O@auodark)l OQwl |

A OneUl EET |l UwWUEPEOwW? ( WET ECwPPUT wi I UwEEOUUwWIT I Uwli U
talks about that ¢+ around her gender identity + UO 06 ( wOUa wUOOwOl Uwl 1 UwoOObP
is coming from 6 {Gregory & Ripski, 2008). pUIl EOI OPaP Ol wUUUE]T OUUZz wOb Y

content)



When you observe a teacher, what do
you see that convinces you that teacher
KIFa a322R NBflUGA2Ya



Creating Opportunities through Relationsh{@R

BE AWARE
OF ONE'S OWN AND OTHERS’
BELIEFS,
PERCEPTIONS,
KNOWLEDGE,
& FEELINGS

O INTERACT

THE CLASSROOM TEACHERS  RELATIONSHIPS STUDENTS
OBSERVE

ONE’S CLASSROOM
INTERACTIONS
OBJECTIVELY

Developed at the Center for the Advanced Study of Teaching and Learning , University of Virginia
and supported by Atlantic Philanthropies and the Willlam T. Grant Foundation.



Interaction ofrelationship-building components

BE AWARE
OF OWN AND OTHERS
BELEPS & FEELINGS
(\ OBSERVE
INTERACTIONS OBECTIVELY
L g
INTERACT
PIFECTIVELY WITH STUDENTS

www.corclassrooms.org

Relationship
makes a difference

. 4
&l

RELATIONSHIPS

b B
> ~
.. - oL S
L - S=E

Damaged /Stunted

relationship
BE AWARE
OF OWN AND OTHERS'
BELEFS & FEELINGS P W
(\ OBSERVE
L
RELATIONSHIPS
INTERACT A . -
FFFECTIVILY WITH STUDENTS v

~7

Misjudged situation/
Reacted too quickly
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COR PD can be found online.
Just set up anaccount, and you are ready to go!

WWW.corclassrooms.org



http://www.corclassrooms.org/

Creating Opportunities through Relationsh{@©R

Five interactive online modules (Grades Kt 8)
Module 1: The Power of Relationships

Module 2:

Modu
Modu

Modau

CREATING OPPORTUNITES THROUGH RELATIONSHIPS

e 3.
e 4.
e b:

Recognizing and Understanding Our Own Lenses

nteractions t
nteractions t
nteractions t

nat
nat

nat

Practical Strategies for Increasing Awareness

Promote Safety and Happiness
Promote Feeling Capable andValued

Promote Engagement in Learning



Module 2: Building Relationships
ThroughAwareness

Www.corclassrooms.org



Buildingrelationships Beingaware

Our thoughts, feelings, and
perceptions influence how we:

BE AWARE

OF OWN AND OTHERS' e React in the moment
BELIEFS & FEELINGS RELATIONSHIPS

* Observe and interpret the
behavior of others

e Act in future situations

This is natural! ]

Www.corclassrooms.org 46



BELIEFS, FUTURE

PREVIOUS
EXPERIENCES - Pikfém%';‘s - EXPERIENCES

BELIEFS,

PERCEPTIONS
& FEELINGS
- < s

At times, assumptions lead to tainted observations and
WWw.corclassrooms.org negative interactions. 47



Module 2, Activity 1

UNDERSTANDING THE INFLUENCE OF BE!
AND AWARENESS



CREATING OPPORTUNITES THROUGH RELA

Beliefs,perceptions and¥ SSf A y 3 &
i

Mental shortcuts that help us

Know:
AWhat to expect
A6l EUzUwI Bx1 E

Help you know how to act and
what to expect




CREATIN NITES THROUGH RELATIONSHIPS

BELIEFS
OUTSIDE OUR
AWARENESS

Knowing we can have
hidden, harmful beliefs
can be upsetting.

Sometimes hidden,
harmful beliefs contradict
our known values.

50



CREATING OPPORTUNITES THROUGH RELATIONSHIPS

BELIEFS BELIEFS
OUTSIDE OUR  mummd WITHIN OUR
AWARENESS AWARENESS

We can increase our
awareness.

51



nnnnnnnnnnnnnnnnnnnnnnnnnnnnnnnn : Harmful Beliefs

Gender
Language Proficiency
BELIEFS, :
PERCEPTIONS Clothing
& FEELINGS
Race
Ethnicity
People can hold harmful beliefs Family History
about any number of things. Neighborhood

...and more!

52



What kinds of negative stereotypes may be affectir
educators and their beliefs about students at your
school?

Sample response:

At my school, we have a lot of recent immigrants. | am
concerned that people make assumptions about students who
are struggling with English as a second language. They assume
they are not very smarBut in reality, the students are simply
learning a newanguageand they have outstanding capacities
for high-level thinking.

CREATING OPPORTUNITES THROUGH RELATIONSHIPS



CREATING OPPORTUNITES THROUGH RELATIONSHIPS

Makingassumptions

Expect certain behaviors

mm) [Pyt students on
"watch list"

Aspects of a student's identity can
change how educators see them

_—

54



Example: Assumptionbasedon
gang affiliation

Juall, teacher
Teachers make assumptions about students based on their
gang affiliation.

95



CREATING OPPORTUNITES THROUGH RELATIONSHIPS

¢Sl OKSNJ RA & Odza a Séhoott g |

? (hwk the watch list for me, In my experience as a

teacher, would be those students who were involved in )
] EOT UBw OEwl YI UaOOl wbOwUT | wE
initiated intothe T E O1 w 06 caraté Umy were Initiated

and, you know, batteredtosome E1 T Ul | wo ?

? Oitbacomes very challenging because they have
another life that for whatever reason they feel the need to
join these gangs and to feel a sense of community or a
sense of support, asense ok UOUIT EUDPOOQuwo ?



CREATING OPPORTUNITES THROUGH RELATIONSHIPS

¢Sl OKSNJ RA & Odza a Séhoott g |
P0wWEOUAOUY UWwwEODOT wEEUOUWUT BOI

~ Vd e N [} ] o N

12, who needs that support, who needs thatb OUUUUE UD O

? 0 uound a lot of times, these kids are extremely intelligent.
ButtheUUDBI OEU uptmtumt:'o lcat&n categories, the

Ul EElT ] UUwUOOI UPOI Uwl EYI wEWEDEL
them in O U w o to thpiatauheir learning 6 2 w

?( bhgrdike,s . & WUz Ul wE wl EC)T wOl OE.I uol
(zY1l wl |l EUE wE Béuwilybub O & OO0 Y w

-Juail Goode



CREATING OPPORTUNITES THROUGH RELATIONSHIPS

Fashion expressions

Saggypantsarejust saggy . +

/
{

pantS Abilities or values / |

Misperceptions can arise
around how students dress

Dr. Eddie Fergus

58



CREATING OPPORTUNITES THROUGH RELATIONSHIPS

Reflection used in COR

Please take a moment amoggurselvedo reflect:
A6T E0wUaAx] UwOl wOOUxOOI Ow? PEUET woOb
schools or districts keep Iin their minds?

A What types of student or parent dress or presentation is challenging
for you to understand?

I (For example, saggy pants, short skirts, oversized clothing,
wearing makeup, alternative hairstyles.)

A Describe how these perceptions could impact how you interact
with them.



N ~ Vo Vd —

ouJU(DiDEJULuLEI I DOT wUT | PUwx EOUUG
that it may be disruptive for your own  x UaET | tardaub (

N ~ Vo Vd —

Ol WOPEUWUET T BDOT wUI 1| DUqu EOUUBOG
of how kids are expressing their youth culture 6 2 w

A7 ! (hd aoncern becomes how expressmns like sagging
pants have bean EEDPEOD aohl;Eran:(aImeﬁd U w
Black bodiesE U U WEOUOwWUT EVUwbUwWwUDI OE
OOUwWYEOUDPO! wl EUEEUDPOOG6 w3l EUu
school looking serious, you know, to come to be

educatedd ?




CREATING OPPORTUNITES THROUGH RELATIONSHIPS

Dr. Eddie Fergus continues:

A?61 EUwl OE B WU Y tu(éreeptianldl tHe sagging
xEOUUwOI EEDOTl wUOwOOUwWwYEOUDOI
put as much effort into this kid 6 7 2

A ? OMidsuare very cognizant of (which) teachers they are
feeling really wants them to do well and is putting a great
deal of effort in terms of their own successo ? w

A7? | UDUUlz!UwEOOuJXUI EPEEUI EwOOwUT |
particular E1 UUT | UPE wo 2 w
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CREATING OPPORTUNITES THROUGH RELATIONSHIPS
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