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Workshop in 5 parts 
 ÅPart 1: Overview of national issues in school discipline. We will discuss contributors to 

school discipline disparities 

ÅPart 2: Strengthening relationships and building community as prevention 

ÅPart 3: Problem-Solving approaches to discipline 

ÅPart 4: Policy reform: Syracuse District Student Code of Conduct Character and Support       

ÅPart 5: Getting starting, building momentum, and anticipating obstacles 

 

Å.ÏÔÅ ÔÈÅ Ȱ2ÅÆÅÒÅÎÃÅ ÓÌÉÄÅÓȢȱ ) ÉÎÃÌÕÄÅ ÔÈÅÍ ÆÏÒ ÙÏÕÒ ÒÅÆÅÒÅÎÃÅ ɉÎÏÔ ÔÏ ÃÏÖÅÒ ÔÏÄÁÙɊȢ  



Introductions and opportunities for networking 
 
Raise your hand (or write on your name tag) if you are engaged (or starting) 
school discipline reforms that include the following:  

ÅPositive Behavioral Intervention Supports (PBIS) 

ÅRestorative practices/justice 

ÅSchool discipline policy reform (changing codes of conduct).  

ÅCultural responsiveness/relevance/competence training 

ÅInnovative social and emotional learning programming 

 

ÅNow, raise your hand if you think any of these initiatives have a intentional 
focus on increasing equity in school discipline?  
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Over-represented in discipline 
 
Low income students 

Sample study: In 2011-2012 Denver data, low income students were over two 
times more likely to be issued a discipline referral, accounting for race, gender, 
and disability status (Anyon et al., 2014).  

 

 

Students in special education  

Sample study: In 2011-2012 national data, schools suspend students with 
disabilities at rates that are typically two to three times higher than for their 
non-disabled peers.(Losen et al., 2015)  



Over-represented in discipline 
 
Male students 

Sample study: Across a K-12 sample, males received 3 times more referrals 
for behavior and 22% more referrals for attendance than females (Kaufman 
et al., 2010).  

 

African American females 

Sample study: In 2009, the average national suspension rate for Black 
females was 13%; 5% higher than the national average for all students and 
comparable to the suspension rate of Latino males (Losen & Martinez, 2013). 



Over-represented in discipline 
 

Latino youth  

Sample study: Latino 10th graders were twice as likely as White students to be issued an out-of-
school suspension. Findings accounted for student- and teacher-reported misbehavior (Finn & 
Servoss, 2013). 

Native American youth  

Sample study: In a national sample, Native American boys were 1.7 times as likely as White boys 
and Native  American girls were 2.0 times as likely as White girls to have been sent to the office for 
a discipline incident  (Wallace et al., 2008).  

LGBT youth and gender non-conforming youth 

   Sample study: In large high school sample, LGBQ youth were over 2 times more likely to be 
suspended and 9 times more likely to be involved in the JJ system (Poteat et al., 2016).  

 

 



Why are racial 
disparities in school 
discipline a racial 

justice issue?  



ÅDifferential Processing of Black students 

 

ÅDifferential Selection of Black students 

 

ÅDifferential Access to Restorative, Supportive, 
High Quality schooling 



So, what does this mean?  
Comparing similar Black and White students in similar 
schools, Black students still 2.46 X more likely to be 
suspended. 
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Odds a Black student was suspended  
(accounting for school level effects) 
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Odds a Black student was suspended  
(accounting for school effects,  
student SES, gender, special ed status, family structure) 
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Reference slide: Differential processing replicated in 
numerous studies! 
 
A statewide longitudinal study 

ÅRigorously examined the link between 
race and discipline. 

 

ÅIsolate the effects of race controlling for 
83 risk factors. 

 

Å(Multivariate methodologies make it 
possible to isolate the effect of a single 
factor, while holding the remainder of 
the factors statistically constant.) 

 



 
 
 
 

ÅAccounting for 83 different 
variables and compared to 
otherwise identical White and 
,ÁÔÉÎÏ ÓÔÕÄÅÎÔÓȣ!ÆÒÉÃÁÎ !ÍÅÒÉÃÁÎ 
students had a 31 percent higher 
likelihood of a school discretionary 
discipline action 



Reference slide: Morris & Perry (2016) study: 

ÅSample: 6th to 12th graders in Kentucky over 
three years (2008-2011)  

 

ÅAnalyses: Accounted for school effects, student 
SES, gender,  special ed. status, family structure. 

 

ÅFinding: Comparing similar Black and White 
students in similar schools, Black students were 
2.46 times more likely to be suspended. 

 

ÅOther studies had similar findings when 
accounting for reasons for discipline referral and 
number of referrals (e.g., Anyon et al., 2014; 
Skiba et al., 2014). 

 

 



ÅDifferential Processing of Black students 

 

ÅDifferential Selection of Black students 

 

ÅDifferential Access to Restorative, Supportive, 
High Quality schooling 



Comparing Incident Categories for Black and White Students 
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and racial disparities in 
school suspensions. 
Psychology in the 
schools, 52, 488-498 
 

(Alcohol, Tobacco, Drugs) 



Morris argues that the ÌÁÃË ÏÆ ÃÕÌÔÕÒÁÌ ÃÏÍÐÅÔÅÎÃÅ ÉÎ ÓÃÈÏÏÌ ÒÅÓÕÌÔÓ ÉÎ ÁÄÕÌÔÓȭ ÎÅÇÁÔÉÖÅ 
ÁÐÐÒÁÉÓÁÌÓ ÏÆ "ÌÁÃË ÆÅÍÁÌÅÓ ×ÈÏ ÁÒÅ ÌÏÕÄ ÏÒ ÈÁÖÅ ÁÎ ȰÁÔÔÉÔÕÄÅȢȱ  
She ÁÒÇÕÅÓ ÔÈÅÓÅ ÂÅÈÁÖÉÏÒÓ ÒÅÆÌÅÃÔ "ÌÁÃË ÇÉÒÌÓȭ ÄÅÓÉÒÅ ÔÏ ÂÅ ÈÅÁÒÄ ÁÎÄ ÓÅÅÎ ÉÎ ÔÈÅ ÃÏÎÔÅØÔ ÏÆ 
gender and race oppression.  



ÅDifferential Processing of Black students 

 

ÅDifferential Selection of Black students 

 

ÅDifferential Access to Restorative, Supportive, 
High Quality schooling 



In 294 secondary schools, Payne and Welch (2015) found: 
 

 

 

 

 

 

 

Greater 
percentage of 
Black students 
in the school 

 
 
 

  
Principal less 

likely to report 
they responded 

to behavior 
using restorative 

approaches 

 
  

Payne A.A. & Welch K. (2015). Restorative justice in schools: The influence of race on restorative 
discipline. Youth & Society, 47, 539ɀ 564 doi:10.1177/0044118X12473125. 

 

http://dx.doi.org/10.1177/0044118X12473125


Reference slide:  
School racial composition places students at risk for suspension 
 
ÅSkiba and colleagues (2014) examined individual student records from 2007-

2008 in 1720 schools.  

 

ÅPercentage of Black enrollment was among the strongest predictors of 
whether a student received out-of-school suspension versus in-school 
suspension.  

 

ÅȰthe size of the contribution of Black enrollment was only slightly less than 
ÔÈÅ ÃÏÎÔÒÉÂÕÔÉÏÎ ÏÆ ÆÉÇÈÔÉÎÇȾÂÁÔÔÅÒÙ ÔÏ ÔÈÅ ÏÄÄÓ ÏÆ ÒÅÃÅÉÖÉÎÇ /33ȱ ÐȢ ΧήȢ  

 

(Also see: Gregory, Cornell, & Fan, 2010;  Welch & Payne, 2010) 



The urgency 



Human toll of exclusionary discipline 
 

ÅExclusionary discipline linked to:  

ÅReduced achievement 

ÅIncreased risk for dropout 

ÅIncreased contact with police and juvenile justice system 

ÅRise in antisocial behavior 
 

 



Statewide sample of 9th graders followed over time:  
  
Each additional suspension further decreased Á ÓÔÕÄÅÎÔȭÓ ÏÄÄÓ 
of   graduating high school by 20% ( 

High School Graduation 

High School Drop Out 

Accounting for poverty, 
special ed status, course 
failures, and attendance 

(Balfanz, Byrnes, & Fox, 2015). 



 

The multiple ÁÎÄ ÉÎÔÅÒÁÃÔÉÎÇ ȰÒÏÏÔ ÃÁÕÓÅÓȱ of differential 
processing, selection, access require multiple entry points 

for transformation  
 

 





Framework for increasing equity in school discipline 

ÅPreventing discipline disparities  

ÅIntervening  when conflict occurs  

- Preventing and intervening  

Earlier versions presented in Gregory, Bell, & Pollock (2014). Intervention Brief retrieved from http ://rtpcollaborative.indiana.edu/briefing -papers/ 
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Framework for increasing equity in school discipline 

Preventing discipline disparities : 

ÅOffer supportive relationships  

ÅAcademic rigor  

ÅCulturally relevant and responsive teaching  

ÅBias-aware classrooms and respectful school environments 

ÅOpportunities for learning and correcting behavior  

31 
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Framework for increasing equity in school discipline 

Intervening  when conflict occurs :  

ÅEquity -oriented data inquiry  

ÅProblem-solving approaches 

Å$ÕÎÈÎÌɯɁÝÖÐÊÌɂɯÖÍɯàÖÜÛÏɯÈÕËɯÍÈÔÐÓÐÌÚɯÛÖɯÈËËÙÌÚÚɯËÐÚÊÐ×ÓÐÕÌɯ
incidents  

ÅReintegrate students after conflict or long-term absence  
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Framework for increasing equity in school discipline 

Preventing and intervening :  

Å Multi -tiered system of support  
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Questions thus far? 

 



Part 2: Starting with prevention 

 

2a: Strengthen relationships and Build Community  



For many students, negative interactions with adults start in preschool 

Racial and gender disparities in discipline start in preschool: See 2013-2014 Office of Civil Rights Data Collection (2016).  
A First Look. See: http://www2.ed.gov/about/offices/list/ocr/docs/2013-14-first-look.pdf) 
 



Relationship gap 
 

Å In California middle schools, Hispanic and Black students were less likely to report 
feeling really cared about by an adult at school. (Voight et al., 2015) 

Å In Maryland high schools, Black students reported less  care and respect from their 
teachers relative to White students. (Bottiani et al, 2014) 

Å In elementary grades, teachers reported less warmth in their relationships with 
Black students compared with White students. (Hughes, 2011) 

In one study, discipline gaps were greater in schools in 
which students report less connection to school adults. 

(Anyon, Zhang, & Hazel, 2016)  

37 



Teachers speak of how relationships matter: 
 

Å Ɂȱɯ(ɯÏÈÝÌɯÈɯÏÈÙËɯÛÐÔÌɯÛÏÐÕÒÐÕÎȱÚÖɯÚ×ÌÊÐÍÐÊÈÓÓàɯÐÕɯÛÌÙÔÚɯÖÍɯÊÓÈÚÚÙÖÖÔɯÔÈÕÈÎÌÔÌÕÛɯÑÜÚÛɯÉÌÊÈÜÚÌɯ(ɯ

feel so much of it is based on the effect of the relationship of teacher and student and just kind of 

seeing them as human beingsȭɂɯ(individuating)  

 

Å  Two teachers spoke about their success at eliciting cooperation from two of their Black students 

ÞÏÖɯÈÙÌɯ×ÌÙÊÌÐÝÌËɯÉàɯÖÛÏÌÙɯÛÌÈÊÏÌÙÚɯÈÚɯËÌÍÐÈÕÛȭɯ.ÕÌɯÛÌÈÊÏÌÙɯÚÈÐËȮɯɁ(ÍɯÏÌɯÍÌÌÓÚɯÓÐÒÌɯÈɯÛÌÈÊÏÌÙɯÊÈÙÌÚɯ

ÈÉÖÜÛɯÏÐÔɯÈÕËɯÞÈÕÛÚɯÛÏÌɯÉÌÚÛɯÍÖÙɯÏÐÔȮɯÛÏÌÕɯÏÌɀÚɯÎÖÐÕÎɯÛÖɯÙÌÚ×ÖÕËɯÛÖɯthem.ɂɯ(showing care) 

 

Å One ÛÌÈÊÏÌÙɯÚÈÐËȮɯɁ(ɯÊÏÈÛɯÞÐÛÏɯÏÌÙɯÈÉÖÜÛɯÏÌÙɯÍÙÐÌÕËÚȱȭ2ÏÌɯÐÚɯÛÙÈÕÚÎÌÕËÌÙÌËȱÚÖɯÞÌɯÏÈÝÌɯÈɯÓÖÛɯÖÍɯ

talks about that ɬ around her gender identity ɬ ÚÖȱ(ɯÛÙàɯÛÖɯÓÌÛɯÏÌÙɯÒÕÖÞɯÛÏÈÛɯ(ɯÈ××ÙÌÊÐÈÛÌɯÞÏÌÙÌɯÚÏÌɯ

is coming fromȭɂ  (Gregory & Ripski, 2008). ȹÙÌÊÖÎÕÐáÐÕÎɯÚÛÜËÌÕÛÚɀɯÓÐÝÌÚɯÖÜÛÚÐËÌɯÖÍɯÈÊÈËÌÔÐÊɯ

content) 
 



When you observe a teacher, what do 
you see that convinces you that teacher 
Ƙŀǎ άƎƻƻŘ ǊŜƭŀǘƛƻƴǎƘƛǇǎέ ǿƛǘƘ ǎǘǳŘŜƴǘǎΚ 



Creating Opportunities through Relationships (COR) 

40 

Developed at the Center for the Advanced Study of Teaching and Learning , University of Virginia  

and supported by Atlantic Philanthropies and the William T. Grant  Foundation .  



Interaction of relationship-building components 

41 www.corclassrooms.org  



42 



 
 

COR PD can be found online.  
Just set up an account, and you are ready to go! 
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www.corclassrooms.org   

http://www.corclassrooms.org/


Creating Opportunities through Relationships (COR) 

44 

Five interactive online modules (Grades Kɬ8) 
Module 1: The Power of Relationships 

Module 2: Recognizing and Understanding Our Own Lenses 

                   Practical Strategies for Increasing Awareness 

Module 3: Interactions that Promote Safety and Happiness 

Module 4: Interactions that Promote Feeling Capable and Valued 

Module 5: Interactions that Promote Engagement in Learning 



Module 2: Building Relationships 
Through Awareness 

45 

www.corclassrooms.org 



Building relationships: Being aware 

46 www.corclassrooms.org  



www.corclassrooms.org  47 



 
 

Module 2, Activity 1 

UNDERSTANDING THE INFLUENCE OF BELIEFS 
AND AWARENESS 
 

48 



Beliefs, perceptions, and ŦŜŜƭƛƴƎǎ ŀǊŜ Χ 

49 

Mental shortcuts that help us 
know:  
ÅWhat to expect 
Å6ÏÈÛɀÚɯÌß×ÌÊÛÌËɯÖÍɯÜÚ 

 
Help you know how to act and 
what to expect 



50 
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Harmful Beliefs  
 

52 



What kinds of negative stereotypes may be affecting 
educators and their beliefs about students at your 

school?  
 

Sample response:  

At my school, we have a lot of recent immigrants. I am 
concerned that people make assumptions about students who 
are struggling with English as a second language. They assume 
they are not very smart. But in reality, the students are simply 
learning a new language, and they have outstanding capacities 
for high-level thinking.  

 53 



Making assumptions 

54 



Example: Assumptions based on  
gang affiliation 

55 

Juail, teacher 
Teachers make assumptions about students based on their 
gang affiliation.   



¢ŜŀŎƘŜǊ ŘƛǎŎǳǎǎŜǎ άǿŀǘŎƘ ƭƛǎǘǎέ ŀǘ ƘŜǊ school 

Ɂ(ɯthink the watch list for me, in my experience as a 
teacher, would be those students who were involved in 
ÎÈÕÎÚȭɯ ÕËɯÌÝÌÙàÖÕÌɯÐÕɯÛÏÌɯÉÜÐÓËÐÕÎɯÒÕÌÞɯȱɯÛÏÌàɯÞÌÙÌɯ
initiated into the ÎÈÕÎɯȱɯàÖÜɯcan tell they were initiated 
and, you know, battered to some ËÌÎÙÌÌɯȱɂ 

Ɂ ÕËɯit becomes very challenging because they have 
another life that for whatever reason they feel the need to 
join these gangs and to feel a sense of community or a 
sense of support, a sense of ×ÙÖÛÌÊÛÐÖÕɯȱɂ 

 56 



¢ŜŀŎƘŜǊ ŘƛǎŎǳǎǎŜǎ άǿŀǘŎƘ ƭƛǎǘǎέ ŀǘ ƘŜǊ school 

ɁȱɯÈÓÛÏÖÜÎÏɯàÖÜɀÙÌɯËÖÐÕÎɯÈËÜÓÛɯÛÏÐÕÎÚɯÈÕËɯàÖÜÙɯÔÐÕËɯÐÚɯÖÕɯ
adult things, you still have to see them as a child who is 13 or 
12, who needs that support, who needs that ÐÕÚÛÙÜÊÛÐÖÕɯȱɂ 

Ɂȱɯ(ɯfound a lot of times, these kids are extremely intelligent. 
But the ÚÛÐÎÔÈÚɯȱɯÉÌÐÕÎɯput into certain categories, the 
ÛÌÈÊÏÌÙÚɯÚÖÔÌÛÐÔÌÚɯÏÈÝÌɯÈɯÉÐÈÚɯÞÏÌÙÌɯÛÏÌàɯËÖÕɀÛɯÌÝÌÕɯ×ÜÓÓɯ
them in ÖÙɯȱɯÛÙàɯto tap into their learning ȭɂɯ 

Ɂ(ÛɀÚɯmore like, ȿ.ÏɯàÖÜɀÙÌɯÈɯÎÈÕÎɯÔÌÔÉÌÙȮɯàÖÜɯËÖɯÉÈËɯÛÏÐÕÎÚȮɯ
(ɀÝÌɯÏÌÈÙËɯÉÈËɯÛÏÐÕÎÚɯÈÉÖÜÛɯyou or your ÍÈÔÐÓàɯȱɀɂɯ 

-Juail Goode 

 
57 



Saggy pants are just saggy 
pants 

58 

Misperceptions can arise 
around how students dress 



 
Reflection used in COR 

Please take a moment among yourselves to reflect: 
 Å6ÏÈÛɯÛà×ÌÚɯÖÍɯÜÕÚ×ÖÒÌÕɯɁÞÈÛÊÏɯÓÐÚÛÚɂɯÔÐÎÏÛɯÌËÜÊÈÛÖÙÚɯÐÕɯàÖÜÙɯ

schools or districts keep in their minds?  

ÅWhat types of student or parent dress or presentation is challenging 
for you to understand?  

ï(For example, saggy pants, short skirts, oversized clothing, 
wearing makeup, alternative hairstyles.) 

ÅDescribe how these perceptions could impact how you interact 
with them.  

59 



Dr. Eddie Fergus notes in an interview: 

ÅɁ.ÕÌɯÖÍɯÛÏÌɯÛÏÐÕÎÚɯ(ɀÔɯÛÐÙÌËɯÖÍɯÛÌÈÊÏÌÙÚɯÛÈÓÒÐÕÎɯÈÉÖÜÛɯis 
ȱɯÛÏÌɯÒÐËÚɯÚÈÎÎÐÕÎɯÛÏÌÐÙɯ×ÈÕÛÚȭɯ ÕËɯ(ɀÔɯÓÐÒÌȮɯȿ8ÌÚȮɯ(ɯÎÌÛɯ
that it may be disruptive for your own ×ÚàÊÏÌɯȱɯÐÕɯterms 
ÖÍɯÒÐËÚɯÚÈÎÎÐÕÎɯÛÏÌÐÙɯ×ÈÕÛÚȭɀɯ!ÜÛɯÐÛɀÚɯÈÓÚÖɯÈɯÙÌ×ÙÌÚÌÕÛÈÛÐÖÕɯ
of how kids are expressing their youth culture ȭɂɯ 
 

ÅɁ!ÜÛɯthe concern becomes how expressions like sagging 
pants have been ÙÈÊÐÈÓÐáÌËɯȱɯÕÖÛɯonly racialized for 
Black bodies ÉÜÛɯÈÓÚÖɯÛÏÈÛɯÐÛɯÚÐÎÕÈÓÚɯÛÏÐÚɯÐËÌÈɯÛÏÈÛɯÛÏÌàɀÙÌɯ
ÕÖÛɯÝÈÓÜÐÕÎɯÌËÜÊÈÛÐÖÕȭɯ3ÏÈÛɯÛÏÌàɯÊÈÕɀÛɯÌÝÌÕɯÚÏÖÞɯÜ×ɯÛÖɯ
school looking serious, you know, to come to be 
educatedȭɂ 
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Dr. Eddie Fergus continues: 
ÅɁ6ÏÈÛɯÌÕËÚɯÜ×ɯÖÊÊÜÙÙÐÕÎɯȱɯÛÏÌɯperception of the sagging 
×ÈÕÛÚɯÓÌÈËÐÕÎɯÛÖɯÕÖÛɯÝÈÓÜÐÕÎɯÌËÜÊÈÛÐÖÕɯÐÚȮɯȿ(ɀÔɯÕÖÛɯÎÖÕÕÈɯ
put as much effort into this kid ȭɀɂ 

Å Ɂ ÕËɯkids are very cognizant of (which) teachers they are 
feeling really wants them to do well and is putting a great 
deal of effort in terms of their own successȭɂɯ 

ÅɁ!ÜÛɯÐÛɀÚɯÈÓÓɯ×ÙÌËÐÊÈÛÌËɯÖÕɯÛÏÌɯÈÚÚÜÔ×ÛÐÖÕɯÖÍɯÛÏÈÛɯ
particular ÈÌÚÛÏÌÛÐÊɯȱɂɯ 
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